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For primary schools offering a daily Chinese programme

1. Embracing
the Vision

This curriculum is inspired by the aspirations of ESF community
for the current and future learners. Almost for this entire
generation, Chinese language is becoming and will remain an
important part of life, communicating in Putonghua being the
most immediate and a widely held expectation. Students
completing the six-year daily Chinese programme are anticipated
to use the language, both orally and in its written form for
everyday purposes, and to build a reasonable linguistic
foundation for further study in secondary years, eventually
taking Chinese at various levels for the IB Diploma. Genuine
communicative tasks include extending social contacts and
directly accessing information, knowledge and wisdom recorded
in Chinese.

Language is a carrier of culture and vice versa. In the process of
language learning, students develop a strong and balanced
awareness of Chinese culture, a systematic approach to Chinese
history and even-balanced knowledge of Chinese society,
covering Hong Kong, the greater China region and Chinese
communities all over the world. Through comparison, students
learn that Chinese people see the world differently as reflected in
the ways they express themselves. The cultural elements of the
course will provide a preliminary exposure to language use in
context, where values, shared meanings and the cultural specific
common sense are negotiated and manifested.

Learning about langnage, if carried out with the learners at the
centre, will facilitate rather than hinder progress. Students at all
levels will achieve a basic understanding of how the Chinese
works as opposed to other languages. Evolution of Chinese, its
linguistic structure, the role it plays in social development -and
the coverage of its semantic domain in relation to everyday life
are all indispensable in helping foster an exploratory spirit and in
preventing passive learning.

Depending on the pace of language acquisition, students are
expected to develop high order skills to different levels,
inciuding thinking, reasoning, reflecting and imagining in
Chinese. The possibility to teach some general curriculum
content in Chinese will be explored as the IB Primary Years
Progromme (PYP) matures. Such a practice will promote
language learning through genuine and purposeful application,
which upholds IB language principles’:

The role of language, the mother tongue, and the study of
other languages, have a special place in each programme’s

1. IBO: A Continuum of International Education. P10.



curriculum design. It is through language that we access our
own and others” culture. The potential of culture to foster
multilingualism from early childhood is fundamental to the
sequence of programmes.

In order to realize this vision, significant changes will have to
take place. Apart from increased instruction time from 90
minutes to 225 per week, the new course will feature student
centered, differentiated and inquiry based learning. Pedagogical
changes, characterized by outcome driven and quantifiable
strategies, will bring about inspirational experience that help
ESF stand at the leading edge of Chinese teaching and learning
among non-bilingual schools.

The ESF Primary Chinese Pilot Programme is designed to
explore possible ways to realize this vision. If successful, the
pilot will lead to substantial improvement in the attainment of
graduating Year 6 in 2008, a well established Chinese course as
a core subject in 2013 and a literacy standard close to local
school achieved by some students in 2017. A medium term
initiative fo trial a dual language programme can also be
envisaged.

2. Rationale ESF introduced Chinese to its primary curriculum nearly 10
years ago, when the language was largely regarded as a foreign
tongue due to the nature of student population and the National
Curriculum of England and Wales in use. Five years later, such a
nature was again reflected in the ESF Primary Modern Chinese
(Mandarin) Curriculum (September 2001), which was
characterized by an 80 character writing vocabulary prescribed
for Year 6 graduates (end of Appendix 3).

Recently, as the Hong Kong SAR has acquired a new identity
with a rapidly changing social character, ‘parents are
increasingly concerned about the standards of Chinese which
children can achieve in ESF schools. The premium they put on
Chinese is the result of a number of factors: their wish for their
children to have the option of making a career in Hong Kong or
the Asian region; their perception of the increasing significance
of China as a global economic and political force; and the
comparisons they make with Chinese standards in local and
some international schools.” (Chief Executive Heather Du
Quensnay: ESF: Into the 21st Century The Way Forward, June
2006)

Parents’ ambitions and demands, which have converged towards
a stronger Chinese programme as quoted above, have
necessitated the following:

(1) Sound educational philosophy and concepts, informed by
modern research, to provide theoretical basis and practical
guidance for course design. The IB PYP meets this purpose
in so far as it promotes languages in a more accommodating
manner than many national curricula. All ESF primary
schools are considering to implement PYP in the next few
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years and the three pilot schools are preparing for pre-
authorisation visits. Following PYP principles and concepts,
this curriculum is outcome based rather than descriptive or
prescriptive. Subject matter or course content is used to
provide quantifiable interpretation of outcomes at different
levels.

(2) A differentiated approach to allow variation, such as to
focus on oral language only for some students and, for
others, to maximize their potential so that those wishing to
make a career in the community are not disadvantaged by
insufficient Chinese because they have chosen an English
education. To cater for such dynamically different needs,
this curriculum adopts a multi-pathway structure with cross
pathway mobility.

(3) Alternative teaching methods to complement the curriculum
and to make the course more effective, educationally
interesting and academically sound. The curriculum
encourages the combination of different approaches, such as
inquiry based learning, with any methodologies that have
been proofed effective, including those branded traditional,
such rote learning. In this respect quantitative data are
provided for course content and manner of delivery. They
also provide tangible interpretation of outcomes,

(4) Recognition of both linguistic equality and the initial steep
learning curve of Chinese. This curriculum is benchmarked
against the requirements of IB Diploma Program (DP), the
Middle Years Programme (MYP) and the PYP, attainment
levels in local schools, Chinese proficiency requirements of
the local labour market and comparable international
schools. Based on these factors, it is estimated that daily
lessons (225 minute contact time per week) in the six years
of primary schooling is necessary to connect to secondary
courses, as the minimum achievement. This forms the time
basis of the curriculum. For various reasons schools may be
able to offer 30 minute daily lessons to Y1-2, but
opportunities for daily 45 minute provision at all year levels
should be actively sought.

(5) Language learning as a school subject essentially aims to
accelerate a linguistic development that would otherwise
takes place ‘naturally’. Classroom instruction can only play
a limited role in the development process: providing
structured exposure and sustaining students’ interest. This
curriculum assumes that home support and additional
learning opportunities outside the normal school day are
needed for many students to achieve the set goals,
particularly for those desiring local employability or
something similar.

As China is becoming a major international player, teaching and
learning of Chinese is now a mandate for the educational sector
in Hong Kong (EMB: ‘Chinese Language Education — Learning
Areas and Course Guideline 2004°). Its value as a tool for
communication and a medium for overall educational
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development is held strongly by Chinese and non-Chinese
parents alike. Even in the UK, whose role in ESF and influence
on Hong Kong must be honestly acknowledged, a Chinese wave
started to surge as Tony Blair felt an urgent need in 2005,
‘However well Britain does now, within a decade hundreds of
thousands of UK jobs will go to China... unless we build a
wholly new platform of economic opportunity in knowledge,
skills and science.” In comparison, Hong Kong students, even
those staying for a short period of time, are advantageously
placed to learn and use Chinese, which can be a valuable asset
when they become significant participants in social, political,
economic and cultural activities in the near future, both locally
and internationally.

For students in all three pathways, the most significant outcomes
are learning to learn, searching for linguistic identity, building
intra- and inter-cultural awareness and developing inquiry habits
and skills (further discussion elsewhere). Therefore the final
achievement is not only measured by linguistic and
communicative competence, but also by the desire and
performance in various areas of inquiry. For example, progress
(vs attainment) and process of understanding are important
elements of assessment.

3. Deﬁning ESF students represent an extremely wide spectrum of linguistic
the Learners makeup in Chinese, ranging from zero beginmers to those with

fully age-appropriate literacy. However, neither conceptual
framework nor practical arrangement allows too detailed
discrimination, yet familiar terms such as ‘native language’,
‘mother tongue’ and ‘foreign language’ tend to offer confusion
rather than definition. To achieve objective and relatively
accurate differentiations of a manageable number of categories,
three major pathways are established in this curriculum. In
addition, an extra level is designed for students with
exceptionally strong aptitude and background who may come to
our system from time to time. Three projects contribute to the
empirical database for definition; ESF Year 10 Chinese
Benchmark (500 students, Appendix 11), ESF Primary Chinese
Benchmark (2000 students, Appendix 10) and Sha Tin Junior
School Chinese Survey (900 students, with the school’s kind
permission, Appendix 12). Teachers, university academics and
language experts are consulted.

Based on test results, language use habit and attitudinal data,
Pathway One learners are defined as having no exposure to
Chinese at home and an average motivation to learn it, covering
10-20% of ESF students with significant geographic variation.
Their learning process usually starts with mono-syllabic
uiterances and their progress can be hindered by the lack of a
supportive or favourite langnage environment. Intellectual ability
is quite average and some may need extra assistance in language
development. For those still remaining in this pathway in Year 6,
major difficulties are anticipated even in the lowest IBDP course
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(Language B Standard Level in Y12-13) if no extraordinary
effort or dramatic improvement is made.

Pathway Two learners make up 60-70% of the student
population, varying greatly in language exposure, attitude,
aptitude, starting point, pace of progress and attainment level.
However, as a group they are able to carry out communication
tasks that are age appropriate, but none are fully functional in
Chinese. Even though oral fluency may be expected in
exceptional cases, poor literacy skills will prevent transfer to a
higher pathway. Provided progress is normal, most students in
this group will perform in Chinese B Standard in IB Diploma
and some can even handle B Higher Level. The non
homogeneous nature of this group demands careful
differentiation, which may not be effective if done only
pedagogically.

Pathway Three represents the most advanced learners of Chinese,
but no comparison is made to local school standard. About 10-
15% of ESF students fall into this category, again varying
between schools. Supportive home environment is expected and
the students often initiate age appropriate communication in
Chinese. Functional literacy development complements oral
fluency either in Cantonese or in Putonghua. Such competence
may assist the learning of English and cognitive development in
some cases. In class the level of enjoyment is relatively high.
Their involvement in Chinese activities is heavy and often
enthusiastic both in and out of school. All students are expected
to be able to handle B Higher Level in the Diploma Programme
and some should be able to study A2 or even Al courses. This
group may aspire to a locally employable standard of Chinese
upon completing Year 13.

From time to time students with comparable Chinese to that of a
local school may be admitted to ESF system. They are placed in
the Extension category, which is an additional pathway. These
students, very few in number, bring to ESF full Chinese
competency acquired elsewhere and much help will be needed to
prevent the so-called ‘subtractive bilingualism’ from occurring,
i.e. the students’ competence in Chinese, in this case, gradually
decreases due to insufficient reinforcement and maintenance.
However, this group is not the focus of this curriculum given
ESF mission and resources available.

4. Placing In the context of ESF and Hong Kong, Chinese language is an
Chinese in excellent if not ideal vehicle to carry the goals of an inquiry
the General based international curriculum. Geographicaily and culturally, it

is the most relevant choice to nurture global citizens through

Curriculum building and reinforcing students’ sense of identity, fostering

recongnition of universal human values, stimulating curiosity to
discover and enjoy international content while responding to
local requirements (IBO: ‘A Continuum of International
Education®, 2005). An ideographic language with 5000 years of
uninterrputed history, Chinese presents totally different learning
experience to develop concepts of form, function, change and
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connection. Its vast morphological difference from and striking
philosophical similarity to English offer unlimited opportunities
for inquiry. While gaining a practical tool for communication
and learning, students develop many desireable attributes that are
required of an open-minded and well-balanced thinker,
communicator and team player. For all these benfits, the
miminum of daily lessons (primary) hardly need further
justification.

Apart from sufficient time allocation, Chinese needs to be an
integral part of the overall education effort in the international
context of ESF. It should be visible in many areas of inquiry,
such as history, geography, science, music and visual and
performing arts. Here emphasis is placed on attitude rather than
content. Touching a Chinese topic in social studies, for example,
is only a starting point. Continuous awareness and appreciation
of the local language and culture among the whole staff is crucial
for success. In this regard, every member of the school
community is a language teacher, including the support sector,
which may contain excellent source of Putonghua exposure. In
classroom, partial co-teaching will help reinforce respect for the
language being learnt and bridge the gap between Chinese
teachers and the other staff. Where conditions permit, certain
curriculum content may be delivered in Chinese as a trial
programme.

In primary years, Chinese, as a language subject and discipline
of learning, depends on and interconnects with other teaching
and learning effort for its existence. Indeed the commonly felt
‘boredom’ in Chinese lessons is partially attributable to the
isolated learning process. Students find little relevance between
what is taught and the other parts of their schooling and their life
in general. Linking Chinese with as much as other curriculum
content will help boost motivation and improve learning
efficiency. It is also an inevitable practice in the transition from a
content based curriculum to concept and skill based PYP.
Language content should not hinder connection, which can be a
cultural or social nature. A sample POI Planner is provided in
Appendix 7 and a sample interdisciplinary unit in Appendix 8.

5. Course A six-year, three-pathway course is designed for the six primary
Structure: years. Each pathway caters for one of the three categories as
Three described in ‘Defining the Learners’. While allowing students to

reach achievable goals at their own pace, each pathway provides
Pathways challenges and stimulation to maximize achievement through

interna)l differentiation. The pathways are different in the nature
of outcome, language exposure, focus on skills, methods of
delivery and pace of progress.

Six levels of learning outcome are designed within a pathway,
roughly corresponding to each year level. Outcome descriptors
are based on the four macro skills — listening, speaking, reading
and writing. Each pathway is assigned basic linguistic content,
which consists of a set of word lists - oral, reading and writing, a
set of character lists, again divided into oral, reading and writing,
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a list of grammatical structures, a list of language functions and a
list of common topics and themes (Appendix 2-5). Other
quantitative descriptors, such as reading and writing volume, are
used from time to time to interpret outcomes and monitor
students’ progress.

Language content is not specified strictly for a particular year of
schooling and only three levels of age appropriateness are built
in the outcomes to allow vertical grouping if so desired later.
Language content may overlap between levels across pathways
(Fig. 1). For example, students at Level 6 of Pathway 1 may be
exposed to similar language content to those at Level 2 of
Pathway 3, but pedagogical foci and learning approaches will be
quite different. For further elaboration, take a student at the
lower level in PW 3 and another at a higher level in PW 1. In
practice, Student 1 will be required to master the written form of
a particular structure, while only oral form of the same structure
will be required of Student 2. Likewise, Student 1 is encouraged
to study the etymological origin of a popular family name and its
connection to his or her own family line, but Student 2 will only
need to create a morphological story to help write the character.

Figurel Content overlapping between pathways (schematic)
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Depending on various factors, such as parents’ expectations,
entry level, motivation, effort, progress and attainment, students
enter a suitable pathway at admission through placement
assessment. However, boundaries between pathways may not be
clear-cut at early years, but they do become clear from Year 3
onwards. In small schools (2 form entry) maximum of two
pathways may present in one class. Further differentiation can
only be considered when smaller class size is possible.
Movement between pathways is arranged at the end of each
school year to avoid disruption caused by change of teachers,
resources and learning environment. Fine adjustment may be
made in the first few weeks of the First Term to correct
misplacement. Attainment level is the major factor for shifting,
although predicted progress, parents’ requirements and special
circumstances are also considered. In some cases conditional
movement may be granted.

In order to adopt this multi-pathway structure, classes at each
year level should be blocked on the timetable to facilitate setting,

Chinese Curriculum of English Scheols Foundation 7 BTN S h SO AR E Draft 4, August 2008, Hong Kong



which is inevitable because differentiation within a class can
only deal with variation but not polarization. Even if all three
sets may exist at a given year level, a set may stilly feature
strong heterogeneity and therefore demands differentiation
within a class. Educational assistants are encouraged to work
with small groups within a set. Sometimes class teachers may
also lead a portion of a Chinese class, either lending a helping
hand or co-teaching. A possible differentiated model is shown in
Fig. 2.

Figure2  Setting based on a daily programme for Y2-6
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Pathway 1 focuses on the development of basic linguistic
structures at elementary level. Oral Chinese is primary concern
and therefore precedes writing skills. However, exposure to
printed media is important so that reading skills may develop
after the initial period of 1-2 years. Pinyin is taught
systematically and can be used as a medium of writing to
enhance productive skills. In Year 1-2, when instruction
language is mostly English, cultural activities are a major part of
lessons so as to arouse and maintain interest. Later on language
content increases gradually, but repeated drills for unrealistic
literacy expectations should be avoided. Students are encouraged
to transfer to Pathway 2 when ready. Quantifiably they are
expected to learn to write 200 words, recognize 350 and use 400
orally by the end of Year 6. These data and other quantitative
descriptors are found in the appendices.

Pathway 2 represents a solid foundation for pursuing Chinese at
Language B Level in secondary school, Four macro skills are
equally important, but literacy development receives more
attention in Year 5-6. Students usually possess some knowledge
of Chinese, which facilitates the learning process more often
than interfering with it. Learning skills are a prominent issue.
Students find pleasure in using known linguistic devices,
although they can be frustrated for wanting more sophisticated
expressions in Chinese to match their academic, emotional and
cognitive development. This gap will always exist, but it can be
narrowed through positive guidance. By the end of Year 6,
students are expected to carry on functional conversations and
write short passages in very basic communication. Language
content is characterized by an 800 word oral vocabulary, 500
words to recognize and 350 words to write. Samples of language
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exposure for Pathways 1 and 2 is provided in Appendix 9:
Sample Graded Readers.

Pathway 3 caters for students with a strong potential to use
Chinese as an additional language, eventually for studying in
universities or for entering the local work force. It does not aim
to develop ‘native competency’ even in the loosest sense of the
term, because ‘native’ learning environment does not exist when
the target language is not the medium of instruction. However,
demands on literacy are vigorous throughout the course and oral
skills are expected to grow in viewing (appreciation of media
materials) and in representing (delivery of structured oral
discourse). Non-adapted materials will form a considerable
proportion of language exposure, while literature is introduced at
every level to develop a ‘sense’ of the language. Reading and
writing practice may increase the volume of homework
assignment. ‘Traditional method’ may be used, such as rote
learning, although it will be kept to the minimum and deployed
only when benefit is obvious. Students going through this
pathway should not need a bridging course when coming to
secondary school. They are expected to use Chinese in a
competent manner in everyday communication and to use the
language actively for accessing information, socializing,
imagining and reflecting.

The three-pathway model provides effective cross phase
connections. Before the KS3 and KS4 Chinese Review is
completed in 2007, courses to connect to are GCSE and A Level
Chinese. Given that the PYP and DP are being introduced at
each end, it also makes sense to explore the possibility to
connect to the IB Middle Years Programme. Figure 3 and Figure
4 illustrate relationship between the primary pathways and Y7-
11 Chinese courses.

Figure 3  Cross-phase connection to GCSE
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As shown in Figure 3, Pathway 3 is the reserve for higher
courses and Pathway 1 may gradually disappear in secondary
years, either moving to a higher pathway or switching to another
language. (New intake may form Pathway 1 in middle schools.)
Many PW2 learners and some PW1 learners are expected to
complete GCSE Chinese in Year 9, whereas other PW2 students
will need two more years. It has to be pointed out that Figure 3
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6. Language
Content and
Resources

Chinese Curriculum of English Schools Foundation 10

only shows projected destination. It does not necessarily reflect
reality as course selection is affected by many factors other than
attainment level.

Figure4  Cross-phase connection to MYP
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Figure 4 shows clearly a movement towards less demanding
courses in later years of middle school. This indicates the desire
for glamorous academic record at the expense of gain through
intellectual challenge.

When ESF introduced Chinese some 10 years ago, the particular
version of Chinese known as ‘Mandarin’ was chosen. Since then
a considerable amount of debate has taken place over
terminology and its connotations. To avoid confusion it is
suggested that this discipline of learning is simply called
‘Chinese’, referring to Putonghua as the spoken code and a
writing style which does not contain any dialects or vernacular
found in Hong Kong, China’s mainland or Taiwan. Simplified
characters, together with Pinyin, are taught, but students are
encouraged also to read full form characters from Year 6
onwards, Both forms in students’ writing are equally honoured in
all parts of the course, including assessment. Teachers should
provide both forms of particular words if students so desire.
These stipulations are in consistency with the current practice in
all schools.

Cantonese as a code of speaking is respected and can be a useful
tool at the early stage of learning. Students may be allowed to
use it but Chinese teachers must speak Putonghua in class and
wherever possible at school. A 2002 study by the Standing
Committee on Language Education and Research of Hong Kong
found that students learning Chinese in Putonghua demonstrated
stronger writing ability than those taught in Cantonese, again
suggesting significant impact of a dialect on literacy
development. In ESF context, Cantonese, rather than being
taught in curriculum time, will be supported in after school
programmes, which are a separate issue to be dealt with
elsewhere.

Language content in this curriculum is presented in five tiers:

(1) characters, the non-dividable semantic element;
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(2) words, the basic building block;
(3) sentence patterns, pedagogical representation of syntax;
(4) discourse forms, actual instances of communication and

(5) themes and language functions, which categorise language
use rather than usage for course planning and delivery.

The first three tiers deal with linguistic competence whereas the
last two blend everything to generate teaching materials.
Linguistic elements are graded to pathway levels, but elements in
the last two tiers do not necessarily match a particular pathway.
For example, the theme of ‘Chinese Festivals’ may be visited
repeatedly from Year 1 to Year 13, and so may the imperative
function, which can be fulfilled by a single word ‘please’ in Year
1 or a long discourse implying a strong order in Year 13. All
linguistic elements assigned to a particular pathway are expected
to be delivered. Certain elements may take priority to others,
depending on teachers’ or school’s judgment. Order and depth of
treatment of these elements will be documented in ‘Scope and
Sequence’, ‘Scheme of Work” or ‘Unit Planner’. All quantitative
data are provided in the appendices and will form the basis of
foundation wide benchmark in Year 6.

Teaching resources are not prescribed. It is open to discussion
whether a particular set of teaching materials should be adopted
foundation wide. At the pilot stage of this curriculum, schools
will have to select their own resources to meet the requirements
of each pathway. Under certain practical circumstances, same or
similar materials may be used cross pathways, either
simultaneously or sequentially.

Textbook choice is a controversial issue. Although it is
commonly accepted that a language course should not be based
on a particular text, teachers and parents often demand a
systematic approach to the delivery of language content, which a
textbook is believed to represent. Both research and practice,
including that in ESF, however, seems to support the argument
that diverse resources enliven learning, strengthen motivation
and enhance performance. Where a textbook is preferred in the
ESF context, it must be supplemented by other materials,
because it is unlikely to be the ‘best fit’. Sample selection criteria
and review of textbook with stable supply in Hong Kong will
available later.

Authenticity is another issue. Problems are often identified
where ‘standard’ language in teaching materials does not
represent ‘real’ communication. A typical example is the oral
exchange between A and B: - What is this? - It is a pen. To use
limited contact time effectively, students need to be exposed to
‘genuine’ language. Therefore newspapers, media clips, email
correspondence and materials of a similar nature may form a
large part of the language content. However, it is not advisable to
over emphasise the ‘genuineness’ of these materials. A three-
level concept may be useful. When an instance of language use
is analysed for inclusion in teaching materials, linguistic
authenticity ensures correctness and accuracy; communicative
authenticity refers to usability and pedagogical authenticity
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entails appropriateness for learning purposes.” All materials
should be controlled at the level of difficulty slightly over the
middle range of a class.’

7. Assessment A portfolio will be the major means of assessment and the basis

and for reporting. The portfolio is likely to be a physical folder

. supplemented by digital files, prepared for each student to

Reportmg contain his or her work collected periodically. At the end of a
reporting period, the portfolio is reviewed by the teacher and
report generated from the review. This practice is in line with the
PYP requirements. Collected work is excellent material for
exhibition as a form of assessment in PYP. It is also clear
evidence of achievement, or non-achievement in unsisirable
circumstances, to be used at events such as student led
conference, which complements traditional teacher-parent
interviews. Care should be taken to avoid last minute assignment
to fill up the portfolio.

All work contained in the portfolio is assessed. It is planned
when the course is designed to the learning outcomes, Students’
work varies in type and volume. It can take any form from
writing assignment to video clip of an oral presentation, poster
project, test or self reflection on a particular task. The weighting
of each piece is largely pre-determined at the planning stage, but
adjustment may be necessary to accommodate progress and
practical concerns. Selected work should be a mixed quality to
show process of learning and to present a truthful record of the
student in progress. The work is best annotated individually,
either by short comment or by other means such as graphic
expressions. However limited time allowance may result in
standard evaluation, such as a preprinted table of criteria.

An aggregated progress and performance indicator for each
learning outcome can be induced from the portfolio. It may be a
letter representation, a single word descriptor or a descriptive
statement. The aggregated indicator has to be accompanied by
the corresponding pathway number to be an authentic statement.
Here the implied argument is that an average comment in
Pathway 3 may represent a much higher attainment in Pathway 1.

A daily Chinese programme engages a considerable proportion
of education resources in a school. To match this effort, it is
recommended that assessment results or performance indication
be added to the report cards. Initially outcome indicators may be
used with a five grade scale for teachers to tick. More accurate if
not sophisticated way of reporting may be developed later in the
pilot programme. It is also recommended that parents be given
the opportunities to meet Chinese teachers in formal reporting
events, such as parent-teacher conference,

2 Wang, X. An Examination of the Notion of Authenticity in Developing English Teaching Materials
Jor Science and Technology. Master These, 1985,

3 Krashen, S. Principles and Practice in Second Language Acquisition. Oxford: Pergamon Press,
1982.
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In Chinese culture, assessment necessarily involves tests and
examinations. This is a light example of ‘the western humanist
approach to learning’ running ‘counter to deeply embedded
cultural-traditions in many parts of the world.”® The reality is that
the Chinese way of education is rapidly changing by absorbing
modern educational principles, mainly coming from the West. It
must be pointed out that a new pedagogical approach is most
likely to have been developed to correct some shortcomings of
previous practice, but complete replacement seldom happens.
Therefore this curriculum emphasises the effectiveness of
assessment to facilitate learning, to maintain interest and to
reinforce motivation. For example, a book report is not
necessarily a report. It may be a board game designed to the
book or a photo story adapted from it and then acted and
recorded by the young readers. Dictation, a sharp and favourite
weapon of language teachers, may take totally different forms
such as a bingo game or word chain.’ Participation in class, pair
work and group work, self refiection and indeed tests can all be
designed as formative or summative assessment. They can be
used on students individually or collectively to gauge progress
and the effectiveness of learning.

8. Related Cultural development is crucial to language learning, It can be
Matters perceived at different levels including cultural awareness,

appreciation and building identity. In the six year programme,
students are expected to gain a preliminary understanding of how
the Chinese nation has come to be through a systematic study of
its history, geography, society and culture, including major
dynasties (pre-history legends to Qing), customs, traditions and
even Chinese games (Appendix 15). Apart from celebration of
major festivals, cultural development is an inbuilt element in the
course, taking up 10-20 minutes of contact time per week.

In order for the daily Chinese programme to succeed, an
effective learning environment should include extra-curricular
activities, home support and a positive attitude of the school
community. School specific survey and anecdotal evidence
suggest that a considerable proportion of ESF primary students
take extra lessons in Putonghua or Cantonese, including both
language oriented and non-language courses, such as arts, music
and sports taught in the target language. (Appendix 12: Shatin
Junior School Chinese Survey Report) School trips to
China’s mainland should be considered as an integral part of the
programme. They may range from short trips to nearby cities to a
full week itinerary to major destinations. Sister school
relationships, home stay and summer programmes, either
initiated by school or organized jointly between school and the
foundation, should be a major undertaking to facilitate learning.
Links with local schools may also be considered. These activities
provide excellent opportunities for genuine language use and
contribute to the holistic development of the students.

4 Walker, G. Paper presented at the IBAP Conference, Singapore, March 2003
5 EMB: New Directions of Rote Learning, Parent Kit, 2006
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A major task in home support is parent education. Curriculum
outcomes must be communicated to parents clearly and realistic
expectations negotiated from the very start of implementation.
Chinese should be placed in the general educational context of
ESF, i.e. what is aimed for is not a total bilingual outcome but a
differentiated process which allows individual students to gain
the highest competence in Chinese if they so desire. Based on
these expectations, parents should be encouraged to provide all
kinds of support, including continuous encouragement, active
participation, partnership with their children and provision of
additional resources or home tutoring.

Changes in Chinese teaching and learning are essentially a
change of attitude of the school community, starting from the
general staff and extending to parents. While ESF staff represent
vastly different socio-cultural backgrounds, values and education
philosophy, ESF parents hold equally different perceptions of
Chinese language education, ranging from zero demand to full
competency. Hlowever, time seems to have ripen to integrate
Chinese language seriously in the general educational effort for a
changed ESF student population. In fact teachers have reached
out to each other through co-planning and cultural activities such
as Chinese New Year celebration, all indicating a positive trend
towards full collaboration.

ICT is another integral part of the Chinese programme. It is not
only a tool for teachers, but also an effective means for students
to create and enhance a learning environment otherwise
unachievable. Existing resources include the CLC and the
Chinese section of ESF Language Centre (sample materials in
Appendix 14). Where possible a digital audiovisual base will be
built up, but greater emphasis is placed on exploration and
reinforcement through the use of ICT, such as fully interactive
web technology, on-line learning facilities and ‘Chinese-ready’
home computers. There are many obstacles to overcome towards
full integration of ICT in Chinese, the most critical being input
method, which hinders students’ participation. Possible solutions
may include compulsory typing lessons, where strong knowledge
of pinyin will be prerequisites, and integrated handwriting
recognition system.

Students with special education needs are fully entitled to this
new Chinese programme, which may be introduced at the Jockey
Club Sarah Roe School, with modifications, when conditions
permit. However, registered SEN students who find it extremely
difficult to develop even one language and whose parents so
desire, may be considered to opt out the daily Chinese course,
But this needs to be arranged individually.

At the time of the release of Version 4, the ESF Primary Chinese
Pilot Review was complete. Clear improvement both in attitude
and in attainment had been registered in the three pilot schools.
Take writing score for example. When the programme started,
30% students ranked in the 10™ percentile in our benchmark test.
One year later in 2008, in the review benchmark using the
previous instrument, this percentage decreased to 14%. The new
Chinese programme will be extended to all ESF primary schools.

Chinese Curriculum of English Schools Foundation 14 Fi B o vh RERRAE Draft 4, August 2008, Hong Kong



Pathway One

Appendix 1 Outcome Map

Level

Listening

Speaking

Reading

Wiriting

-

. Learn an oral vocabulary
of 15-25 words, mostly
mono-syllabic.

2. Demonstrate aural
comprehension
non-verbally, by peinting
to visual prompts, for
example.

3. Respond to own name.

4. Understand simple
greetings fRiF. B,

. Mimic Chinese sounds to

reasonable accuracy,
even when pronouncing
unknown words.

. Give oral response to

prompts within the learned
vocabulary.

. Initiate interaction, such

as simple greetings and
displaying knowledge,
with teacher and peers.

1. Develop curiosity in

Chinese script and
become aware of its
difference from English
and other languages. -

2. Associate the shape/

structure of a simple
character with the object it
represents.

1. Become familiar with and
appreciate the Chinese
wiring system and writing
instrument, such as the
brush.

2. Understand that peoples
use different symbols to
record what they say.

instructions.

8. Distinguish correct tones,
pronunciation and
intonation from wrong
ones.

9, Understand simple
stories, often relying on
non-verbal cues.

purposes, such as
apologising 3 T8,
inquiring M, A4,
describing X, 4 and
making judgment #%&.
%, in a controlled context,

help memorise
characters.

5. Follow simple classroom 4. Switch between Chinese

instructions i 4. and English sounds with
) ease.

6. Sustain reasonable o
concentration listeningto | 9~ Respond to media stimuli,
Chinese sounds. repeating emoticnal

utterance spontaneaously,
for example.

1. Oral vocabulary expands 1. Pronounce most Pinyin 1. Recognise very basic 1. Gain reasonable grip of a
to 50 words., combinations correctly. characters such as the 10 pencil and experiment

2. Achieve a basic 2. Provide factual or numbers, mostly in with simple characters.
understanding of the descriptive information, isolation, and own names | 5 Record known Chinese
Pinyin system. usually in one-word in print. words in Pinyin, often in

3. Become aware of the utterance, such as ftb, <. | 2. Explore the evolution of their own spelling.
tones and their 3. Respond to request or stereotypical characters 3. Understand traditional
importance. give judgment using s A way of wriing training in

4. Able to match action, simple words such as 2, | 3. Construct sound and Chinese schools.

2 picture and objects to . meaning from Pinyin 4. Follow demenstrations,
Chinese sounds. 4, Develop a habit fo use words. either by teacher or by

5. Distinguish transliterated Chinese greetings to 4, Understand that Pinyin is computer software, in
words such as BEEE from teachers and peers of the Romanisation and tracing characters.
words of Chinese origin. Chinese origin. characters are the ‘real 5. Recall simple characters

6. Recognise Chinese 5. Contribute to class words. from memory, such as
sounds in context. activities, sometimes &. Detect boundary between numbers.

i . using Chinese words in characters.

7. Handle bi-syllabic words English sentences.
with ease.

1. Oral vocabulary starts to 1. Become confident with all | 1. Transfer English reading 1. Copy characters with
expand greatly, up to 180 sound combinations skills to Chinese. reasonable accuracy,
words. through the Pinyin system, | 5 Negotiate meaning in 2. Construct sentences with

2, Achieve comprehension at "?G'Hd"‘g 1. 9. x and ‘zi, ci, single sentences, such as characters provided.
single phrase or single sl . one line storybooks, and | 3 Record own utterances,
sentence level. 2. Utterances expand from start to learn words in most likely in Pinyin but

3. Fully master the Pinyin single words to phrases context. occasionally dotted with
system. ‘?v”h?cﬁha‘l’t": ::Sr;lsgﬁ;ﬁh the 3. Acquire an initial reading characters,

4. Distinguish questions from ‘S + V structure. vocabulary of 100 words. | 4 Byjild up a writing
statements. 3. Ask simple questions 4. Recognise learnt words in vocabulary of 50 words.

5. Understand the basic ' plea . non-classraom context, 5. Willingly experiment
sentence structure's +v | 4 Carry on a conversation of such as newspaper and various ways of

3 +0. 4-5 exchanges. ﬁ'ggage:da“d,if’i"e"?l? a memorising characters
iy sl . ' 5. Express own feelings and abit to identify familiar such as assaociation,

6. ldantity slmple chunks' of re'}erences usin giﬂiisa‘ charaters whenever repetition and analytical
speech in media = LS ’ opportunities arise peLon. v
presentation. TE#, sometimes pp . construction,

exaggerated or simulated. | 5. Start to create own

7. Follow most classroom 6. Speak for various etymological stories to
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Level Listening Speaking Reading Writing

1. Actively seek interested or | 1. Discover similar functions . Expand the reading 1. Expand writing vocabulary
relevant information from between spoken Chinese vocabulary to 200 words to 100 words.
audio exposure, and English. in context. 2. Start to write complete

2. Oral vocabutary expands 2. Carry out functicnal tasks . Locate information in sentences, still relying on
to 300 words. such as telling the date, cantrolled texts for both Pinyin and

3. Increased degree of describing own family and different purposes, such characters.
Comprehension of oral talking about the weather, as responding to 3. Respond in one sentence
materials leads io simple and short, but questions, tabulating statements or description
pleasure and the desire approximating research findings and to stimuli such as a picture
for further exposure. Egg-smulated everyday ::ggg;gg on interested or an oral discourse,

4. Become confident with T . N 4. Write all leant words in
basic sentence structures | 9- Engage in conversations - Recognise words made of isolation or in context.

4 and willing to handle of 6-8 exchanges at a familiar characters and
variations. controlled pace. predict their meanings. 5. Er’l‘sr'g;fe‘r’:’gr:';agﬁ;roelearn

5. Understand the major 4. Use Pinyin confidently to - Detect word boundaries experience with peers.
theme of age appropriate, guide pronunciation and and units of meaning in a
non-language intensive tones. sentence.
media presentation. 5. Explore the effects of . Follow printed text being

6. Enjoy the aesthetic beauty pitch, intonation, voice read.
of shoit poems, children’s tevel and non-verbal . Explore similarities and
songs and rhymes, E’;]’i’;‘zsszons specific to differences between

7. Detect (often fragmental) ' Chinese and English
factual and descriptive te>.ct:s, suqh as directions of
information from spoken writing/print.
texts.

1. Oral vocabulary reaches 1. Utterances start to show . Handle short, controlied 1. Write short passages to
400 words, variation in choice of texts for learning record ideas and feelings,

2 Handie 3-4 sentence words and structures, very purposes, subtract new in Pinyin and characters
spoken discourse. limited but obvious. words and construct where able to, as oral

3. Become accustomed to 2. Sustain a comfortable flow meaning with limited help vocabulary grows.
being instructed in of speech for 4-8 and guidance. 2. Writing vocabulary
Chinese by Chinese sentences. . Reading vocabulary reaches 150 words.
teachers. 3. Engage in conversations reaches 300 words. 3. Seek for expressions from

4. Select important about 10 exchanges. . Achieve a basic learnt texts to expand own
information or description | 4. Read aloud texts understanding of the writing.

5 from oral texts for specific comfortably with structure of Chinese 4. Become confident with the
purposes. reasonably accurate :mrf‘:thegfv ?glﬁﬁ‘;':e structure and pattern of
P ; e i ronunciation and tones. Chinese characters and

5. Identify meaning units in P : dictionary Is compiled and o o o the
level appropriate audio 5. Actively seek for new used. S
exposure. verbal devices that match : . importance of stroke

6. Understand sequential cognitive development to . Begln_ to read by units of order,
and causational clauses in express ideas and meaning rather than by 5. Gain basic knowledge of
familiar spoken text. feelings charactersiwords. computer input method,

; : 6. Willingly experiment new! - Use grammatical 6. Use basic punctuation

7. Listen actively for effects ! gly exper ¥ knowledge to understand SIC pul
created in tone, voice earnt expressions on marks in writing.
level and pace of spesch. teachers, peers and family words and sentences.

members.

1. Oral vocabulary expands 1. Deliver 2 meaningful . Expand reading 1. Writing vocabulary
to 500 words. speech of 20 seconds, vocabulary to 350 words. reaches 200 words.

2. Comprehend continuous with limited but varied . Predict the meaning of 2. Provide simple factual
oral input of 20-30 linguistic features on new characters from their information fully in
seconds with modified Iinsglsar themes and components. characters.
content and speed. pICS. ) . . Use ‘road sign’ words to 3. Produce creative,

3. Anticipate and predictthe | 2- Engage in a conversation connect units of meaning, descriptive or informative
outcome of stories. up tf;]12 exchanges of such as conjunctions A passages of 100 words in

4. Start to ‘sense’ structural taug ht °°”t:“t' B, {8 and pronoun length, with Pinyin and
differences between unrenearsed. referents iX. k. characters mixed.

6 Chinese and English ways | 3- Carry out Is';mple tasks in . Develop a habit of 4. Qwn method for leamning
of speaking. everyday li ‘;:SUCh as intensive reading (taught characters become

5. Listen purposefully to bargaining ®T. texts) and extensive mature,

' purpose Y suggesting &A1EM and reading (supplementa . :
collect information from ordering in a restaurant g (supp ry 5. Find practical use of learnt
‘controlled’ (teacher) and BEXNE. B texts). words, in sign writing for
‘uncontrolled’ (peers for 4. Learn to appreciate the . Become aware of different example.
example) sources. i \E;F:ue e oniase {Eeattgr&s of Chinese and 6. Start to appreciate the

6. Develop a habit of sounds when readin nglish text types, such aesthetic beauty of

listening for pleasure f=aing as a letter and its Chinese characters
g forp aloud and reciting short envelope .

when exposed to songs poems. pe.

and media production.
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Pathway Two

challenge.

5. Listen selectively by
identifying main points
and filtering out
redundancy.

6. Process oral text of 20-30
seconds in length

such as body language
and facial expressions,
with speech.

characters.

. Reading aloud,

demonstrate appreciation
of rhymes and rhythms in
short poems.

Level Listening Speaking Reading Writing

1. Follow basic classroom 1. Consciously or sub- 1. Develop an awareness of | 1. Develop an awareness of
instructions W, By, consciously initiate different writing systems the Chinese writing
WEE, BRIEE. interactions with teacher and familiarity with system including its

2. Respond to aural input In or peers, defining identity Chinese scripts. ideographic nature and
various ways, such as or gadugéng own language . Detect meaning from varied direction of writing.
verbal response and standard. obvious idiagraphis 2. Share writing experience,
physical actions, pointing 2. Willingly use existing representations 14, K. in other languages and
or acting, for example. knowledge of Chinese to ®F. experiment with Chinese

3. Demonstrate a certain show interest. . Follow the text of printed chaaactetrs in ac“v't'?l
degree of familiarity with 3. Respond to media stimuli, stories being read and s‘?t% f_as racing symools
Chinese sounds and mimicking some detect the start and end of Wt Tingers.
willingness to imitate. utterances spontaneously a passage. 3. Express meaning in

1 | 4. Gain confidence and start to show understanding. . Demanstrate recognition pret-V\;1r_|t|ng 'tlramlr:g. &g
to develop aptitude by 4. Express interest and of occasionally acquired maiching ¢ darac £rs wi
expanding existing oral enjoyment in cultural words by verbal, graphic p;::tures a?l clsmblnlqg
vocabulary. activities by simple or physical responses. character flash cards into

f utterances. ey . . phrases’ or 'sentences’.

5. Sustain reasonable . Familiarise with Chinese 4E . ith vari
concentration listening to | 5. Oral responses are mostly signage in school and : g;t)_erlrpergt wi ‘;3”0“5
Chinese sounds. intelligible, but mainly recognize own name in wriling instruments,

: containing mono- or bi- characters. particularly the brush, to

8. Fully or partially " develop initial
understand statements syllablc words and often ation of Chi
and questions, often bearing strong fﬁﬁ{nzma fon efninese
simple, unstructured and interference of;nlother '
in context, relating to self, anguage or a dialect.
family and friends.

1. Have a reasonable grasp 1. Gradually overcome . Using flash cards and 1. Develop fine motor skills
of the Pinyin system, influence of other codes of other visual aids, leam in Chinese wiiting
pronunciation of Y, q, x' speaking or languages. 50-80 characters through activities.
and ‘zi, i, si, i’ Start to improve accuracy various activities. . iMe P
approximating accuracy. in pronunctation and tones Show understanding of 2 'Iél;,agr}isgﬁrt;v gt,':)%,f Kills in
Understand the with the help of Pinyin. " ol i
; single words and phrases, | g | t te 50 t
importance of tones. - . Py " . . Learn to write 50 mos

2. Provide factual either in isolation or in frequently used

2. Detect and recall factual information in phrases or context, by performing characters in school
information in aural input simple, short sentences various tasks, including setting
within known vocabulary. i, ER. games, 4B ' ¢ differant

3. Awareness of the basic 3. Use basic 'S +V' . [dentify known words in + BECOME aware of cilieren

\ A ; 7 writing training methods in
syntactic structure ‘'S +V sentence structures printed texts and in other Chinese and other
+ O' becomes solid. confidently. visual input, gaining languages.
2 | 4. Understand mixed aural 4, Develop a desire to pre-reading confidence. ;
b N - . 5. Perform meaningful
input of Chinese and express own ideas in . Understand and explore writing tasks, such as
English, Chinese, sometimes the functions of written making cards for festive

5. Discover similarities and E'X'PghP“tcd’”gh”tE" j(e;(t. e.g.sharing occasions.
differences between nglish and Cantonese. information, conveying
Cantonese and 5. Willingly speak Putonghua | Messages g"d ?fegt'ng
Putonghua sound to contribute to group and a?%th_enc el E‘I’It int £ oase
systems where applicable. class activities, orninese calligraphy.

6. Develop habitua! 6. Deliver 3-4 sentence - Learn to read Pinyin text.
enjoyment in listening to presentation . Attempt single line
Chinese stories. spontaneously on familiar storybooks printed in

7. Accumulate an oral topics. characters and Pinyin.
vocabulary of 200 words.

1. Fully understand the 1. Build a solid foundation in . Build a reading vocabulary | 1. Writing vocabulary
Pinyin system and all Pinyin to assist tones and of 200 words. reaches 120 words.
known words pronounced pronunclation. Utter . Achieve reasonable 2. Write for various tasks
in Putonghua. difficult sounds with ease. comprehension of such as expressing

2. Develop initial viewing 2. Read aloud assigned texts ‘Graded Readers Pathway preferences and sharing
skills through exposure to with reasonable accuracy. 1 eg. B& XD, information.
conttro_lltlad media 3. Seek opportunities to %, =88, 7R 3. Grasp the basic sentence
materials. inform, describe, soclalise | 3. Locate information in structure 'S + v + O,

3. Actively seek required or and interact in Chinese. controlled texts for various | 4 ge Pinyin as an effective
rele;anttlr;ftorongtatlon from | 4 Express degrees of {Jurposef. €.g. rdespondlng tool to record words, with
sgo en iext, of e"d. feelings and preferences toqu]le? lons an considerable idiosyncrasy
gng"‘gﬂ%ﬁgisggme interest using 1R. JEE and %35l f:an dlfnz !.sng research in spelling.

3 ;. 5. Explare the effects of flow . . 5. Produce short sentences,

4, Handle oral text slightly of speech, Intonation . Detect units of meanings phrases and even one
3%3.’0"[6 th? I:-,;‘vr-,j[l_ofb . voice level and non-verbal ina Se“ﬁe""? to help ward sentences in various

ifficulty of whatis being expressions specific to comprenension. learning tasks. Writing
ta‘.ﬁght- shm;vmfg Chinese. . Predict the meaning of may contain both
wiingness o face 6. Associate non-verbal act, new words made of leamt characters and Pinyin.

. Understand character

formation rules and
explore individual ways to
leam characters.

. Read own wiriting to self or

others to
negotiate/confirm
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delivered at normal speed.

. Understand simple,

uncortrolled oral input in
contexts other than
school, such as RE4
KB WMERZER 24w
E,HTE-MEOEE,

4,

minutes on familiar
themes or topics,
unprepared, covering
meaningful content.

Speak Chinese in various

situations such as

shopping 3T 3RiX N ifF

7 T, taking public

transport i%lﬂ ERrhEe
and socialisin

BT
SRULKRREHER?

for various purposes.

. Predict the meaning of

unknown words form
context without losing
track of comprehension.

. Start to develop speed

reading skills such as
scan and skim.

Level Listening Speaking Reading Writing
centinuously. meaning.
. Oral vocabulary reaches
350 words.
. Become accustomed fo 1. Develop code switching 1. Reading vocabulary . Expand writing vocabulary
being instructed in habit between Chinese reaches 350 words. to 200 words.
?hlnh&ce by Chinese and English. 2. Distinguish between . Enhance own writing with
eachers. 2. Deliver an oral intensive and extensive drawings, photos and
. Improve efficiency in presentation of 20-30 reading, exploring various media materials, etc, to
comprehension by seconds on |earnt topics, learning methods in both overcome restriction by
detecting units of meaning assisted and rehearsed. types of reading. limited linguistic devices.
in oral input. 3. Engage in conversations | 3. Learn to use Chinese . Produce short passages
. Detect effects created in of 8-12 exchanges on dictionary. Predict the {100-150 words) on
intonation, tones, voice learnt topics, meaning of new familiar topics, again
4 level and pace of speech. unrehearsed. characters from known mixing characters with
. Listen critically and 4. Vary choice of words and components. Pinyin.
creatively by asking sentence structures when | 4. Develop curiosity about . Write for simulated
questions and offering speaking. character and word purposes such as inviting,
alternative outcomes of 5. Dramatise and role play formation. inferming, describing and
stories. the characters and events | 5. Read beyond textbook to giving directions.
. Develop a sense of in learnt texts. cover variety of texts, such . Form correct shape of
differe_nt codes of 6. Seek linguistic devices to as posters, characters with
speaking between match cagnitive needs. advertisements and confidence.
Chinese and English. notices.,
. Find enjoyment not only in | 1, Attempt speaking Chinese | 1. Reading vocabulary . Expand writing vocabulary
media materials but also both in and out of class for expands to 420 words. to 280 waords.
in songs and short poems. ya:errou.s puapose_sb,_ 2. Explore contextual . Grammar in writing
. Identify different oral text in o_rr?u]g, est" Ing. learning of vocabulary and develops beyond simple
types {factual, descriptive ?rl%lﬂaer:illr:l% a\.r'\lrith available grammar. 'S +V + O’ to sentences
3; lfi;g%astlsfnz)r,l g:rtsecg;ng linguistic devices. 3. Reasonably comprehend with subordln_ate clauses.
- . ‘Graded Readers Pathway . Use punctuation correctly.
presentation, such as 2. Start to develop analytical 2 eg. L3 AMAEFRET )
straight narrative, friendly skills to compare Chinese ﬁ“fﬂ&:ﬁﬂ Fribm, | * Become fully confident in
dialogue or emctional and English for optimal REEBMEFD RERS following writing rules and
speech. learning strategies. IR, : character formation rules.
. Detect changes in manner | 3. Start to use different ways ki o . Content in writing shows
5 of delivery in different to make request, inltiate 4. E]Ifsg;png;:‘srl; gﬁgwg'zgtive traces of sophistication.
contexts, such as home, interaction and offer texts in simulated tasks. . Write for non-school
classroom and comment to different related purposes, e.g.
playground. people, e.g. superiors and | 5- Select own readers. sacialisation and family
. Grasp the gist of a story peers. 6. Assisted by Pinyin, correspondence.
by using ail means of 4. Use connectives and habitually read aloud . Proofread own writing for
comprehension, including similar devices to maintain controlled texts with expressional and
those learnt in English. a smooth flow of speech. reasonable linguistic grammatical accuracy.
, accuracy and emotional
. Develop culturally 5, Develop a habit to effect.
appropriate audience rehearse speeches before
behaviour: quiet, attentive, delivery.
respectful and empathetic.
. Oral vocabulary reaches 1. Deliver a 30-45 second 1. Expand reading . Writing vocabula
800 words. speech on familiar topics vocabulary to 500 words. reaches 350 words.
. Comprehend unfamitiar for various purp%ses. " 2. Familiarise with different . Writing starts to show
but controtled oral input plr;epqred and re glarse . text types, e.g. note, letter, clear sequence, logic and
with a certain degree of showing reasonavle ad, dialogue and price list. coherence.
comfort. coherence and richness in . s R "
content. 3. Habitually atternpt ‘simple’ . Content of writing
. Develop a sense of 2 Read aloud teachi readers, overcoming develops beyond
speech flow in Chinese as | < .‘;’ﬁ alou glac ing texis asynchronisation between informative and
apposed to English. ;"' reasoga e ?ccuqacy, cognitive development descriptive nature to
. Handle oral input of 200 e#gggy ana emofiona and language leaming. include feelir:jg.s,demoti(%n,
words designed within the 35 - ion of 1-2 4. Absfract information from comment and judgment.
6 learnt content and - Sustain discussion of 1- simple, uncontrolled texts . Produce character-Pinyin

mixed passage of 250
words in length. It may be
a book report, a personal
[etter, an email message,
a brochure, a story or an
account of personal
experience.

. Develop skills for

planning, drafting,
proofreading and
reflecting.

Chinese Curriculum of English Schools Foundation 18

FHREL SR REIRME Draft 4, August 2008, Hong Kong




Pathway Three

Level Listening Speaking Reading Writing

1. Understand most commeon | 1. Initiate interaction for 1. Read lsarnt words 1. Join flashcards to make
instructions in Chinese. limited purposes. confidently in isolation, phrases and sentences.

2. Distinguish a question 2. Ask for instructions, help e.g. flashcards, and in 2. Experiment with writing
from statement. and permission in g?g"r'lt:gté Si%ctﬂgg ual instruments, such as the

3. Maintain an attention span Chinese. 2 R ) ) Chinese brush.
of 3-4 minutes in class. 3. Answer questions with - REcognise own names. 3. Express meaning by

; single phrase of short 3. Associate sounds and associating pictures with

4. anézeeEfeatfggge%itf by sentences, intelligible but pictures with words in characters.

1 being attentive, quiet and maybe ztructurally shared reading and 4. Trace phrases and short
respestful listeners. unsound. viewing. seritences to practice fine

5. Listen for points of 4, Describe interesting 4. Read aloud all known motor skills.
interest. objects or people using words and phrases. 5. Develop interest in

6. Listen for infarmation for ;ﬂ?a“g; ;vords and 5.Respond verbally and expressing self on paper.
various purposes. : physically to printed textin | g_geribbles approximate

5. Understand the shared reading. Chinese characters

7. Detect rhymes and differences between )
rhythms in short poems. Putonghua and dialects,

overcoming interference.

1. Detect connectives in 1. Explore social 1. Work at a considerable 1. Write simple phrases and
sequential events for relationships with teacher pace learning basic sentences within an 80
coherent comprehension. and peers using Chinese. character components, word vocabulary.

2. Assaciate non-verbal cues | 2, Mimic the voice and recognising 150 words. 2. Make list of itemised
such as shrug, nods and manner in Chinese 2. Handle one-line information or a sequence
frowns with meanings in viewing materials, storybooks with of events.
oral input. 3. Share experience or occasional assistance. 3. Follow character formation

3. Understand effect devices stories with peers, usually | 3. Recognise the basic 'S + rules in writing.
sugh as intcf:natioril._ pitch limited to single event. :I ; OI sentetqc? structure | 4 Express self by combining
and pace of speaking. 4. Speak to contribute to 0 nelp negotiate meaning. various means such as

4. Listen to teacher and group activities in a 4. Appreciate the sounds words in character or

2 peers for sacial purposes, familiar setting, fostering a and rhythms of written Pinyin and graphic
e.g. determining own sense of membership. texts when reading aloud. elements.
position in a group. 5. Respond to most 5. Associated printed text 5. Contribute to collectively

5, Comprehend audio text of initiatives for interaction in with own experience, e.g. produced writing pieces.
150 words in length with a Chinese during class. family. 6. Write for practical
reasonable retention rate. | g gpeaking shows 6. Identify known characters/ purposes such as note to

8. Transfer listening skills in reasonable accuracy in words in printed media parents and cards for
anather language or pronunciation, tones and such as newspapers and festive occasions.
dialect to Putonghua. grammar. signage. 7. Read own writing to self,

7. Become accustomed to 7. Establish an active teacher and peers for
mixed input of Chinese support pragramme to pleasure or for sharing.
and other languages. learn new characters.

1. Detect language changes | 1. Use Pinyin consciouslyto | 1. Develop areasonable 1. Write simple and
in contexts, e.qg. assist speaking and retention rate in story intelligible pieces,
classroom vs playground reading aloud. reading. showing a clear
and teacher vs peers. 2. Contribute to group 2. Establish a regular understanglngtpf the

2. Handles both famitiar and activities in a relatively reading programme to purpose ot writing.
unfamiliar topics in spoken formal manner, e.g. complement classroom 2. Expand writing vocabulary
text. discussion, to gain learning. to 200 words and master

3. Associate visual with conﬁggnce in public 3. Handle simple, controlled the Pinyin system.
spoken content wher speaking. text with ease (equivalent | 3. Develop basic sentence
viewing media materials. 3. Make use of learnt to middle level in ‘Pathway structures in writing.

4, Follow instructions which Ian%%agel cqntentg " 2 Graded Readers’, 4. Writing starts to devalop

3 involve multi-step actions. ggghl aesnﬁg;é” ?: Wslttlc?rs 4.Read and follow from sentence level to

5. Listen to understand other sharing and (’:)u]t{;ral Y rultiple-step instructions. paragraphs. Attempt to
people’s request, wishes, events, 5. Read and recall the use punctuation.
feeling and emotion. . . content of short &. Write to inform and

6. Distinguish linguistic 4. E;%ngg:ﬁéﬂ?é%fﬁ% informative and narrative deseribe, mixing Pinyin
redundancy from useful teacher and peers. ltext (rL]Jp to 15(|)| vséords in and character text.
information in uncontrolled 5. Start to reh ki ength, controlled). 6. Share own writing with
spaoken text. b e?oreodrslife?;fse Speaking | g, Read and reflect on the adults and peers, in

. - content of printed text, publishing or personal
7 g? ggg%%g ﬂgﬁgg cabulary 6. Develop enjoyment of offering opinions and communication,
rmyrlf‘te and rhythms in judgment. 7. Assaciate writing with own
short poems. 7. Reading vocabulary experience.
reaches 400 words.

1. Start to select audio 1. Give a relatively accurate 1. Read for information, 1. Record experience,
materials, evaluating their account of an event or a identity and pleasure, efc. feelings and imagination
appropriateness and story heard. 2. Cover a variety of text in writing.
relevance for different 2. Improvise on familiar text types such as notes, 2. Gasp the features of

4 purposes. or language materials in advertisements, game simple text types such as

2. Detect sequence, logic roIE:e ptlay and learning instructions and travel letter and note.
and other discourse activities. brochures. 3. Var :

. Vary choice of words and
features of spoken text. 3. Ask and answer questions | 3. Link personal experience sentence structure in

3. Understand relatively in discussion or class with printed text that composition.
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Level Listening Speaking Reading Writing
complex themes in stories presentation, offering arouses feelings and 4. Develop effective
and isolate key events opinions confidently. emotion. approaches to the
which lead to complexity. 4. Experiment with ways of . Distinguish between learning of rlle\.;v words and

4. Distinguish between direct speech delivery and use different discourse forms - grammatical structures.
expression and subtleties verbal and non-verbal informative, descriptive, 5. Grasp the use of basic
in spoken text. devices to assist oral argumentative and punctuation.

5. Understand how spoken presentation. persuasive. 6. Informative, descriptive
text affects audience 5. Develop a sense of . Select text for different and narrative writing start
tr}rcc;ulgh conéent, ng_a_nner afudiet:dce by varied fchoice purposes. to 3hov;r] logic, sequence
of delivery, dramatising of words, manner o ; : and ccherence,
and sound effect. delivery and positioning of ) szr{ﬁr;er:g?mg expenience 7. Develop handwriting skills

6. Develop approaches to self. : to enhance presentation.
effective listening th n |6 Gi t . Read aloud texts with

eclive lis e”'"% r°“% - bIve spomaneous linguistic accuracy and 8. Writing for various
exposure to a volume o response in most emotional features. practical purposes such
spoken materials. communication settings. i
. Leamn by heart 5 pieces of as personal
7. Expand oral vocabulary to communication, internet
700 words prose and/or poems. chatting and pen
' . Reading vocabulary friends?-"'p_ P
expands to 650 words. 9. Enrich content by reading
habitually and including
emoticnal elements.

1. Grasp the features of 1. Experiment with the basic . Distinguish between main | 1. Writing starts to show
some basic text types and features of distinguishing points and supporting creativity, containing
styles of speech. text types such as details in written text. llustration and other non-

2. Listen attentively to longer fl.tljlunspc talk, . . Predict the meaning of linguistic elements.
spoken text up fo 5 a ver%as,emen.t and unknown words using 2. Writing vocabulary
minutes. parenis nagging. context, life experience reaches 600 words, but

3. Achieve accurate 2. Vary account of events and linguistic knowledge. Pinyin is still used fo
understanding of spoken and stones;c for different _Communicate with the facilitate expression.
text by focusing on details, gg{pgses. C.'CL:E""Q on characters in printed 3. Transfer writing skills

4. Detect the message or the acc?alrr;; gii;m eme media through the learnt in English to writing
main purpese of spoken - ) negotiation of meaning Chinese.
text by focusing on key 3. g%”St 59935.'"9 for and empathy. 4. Make obvious effort to

5 points and integrating ifferent audiences or . Provide accurate accounts overcome interference of
them to achieve settings, g}? Superior vs and digested reports on other languages and
understanding. ggﬁg‘z Ia” ome vs reading materials. dialects,

5. Identify the targeted 4 Adi ) King i . Extend the scope of 5. Writing starts to show
audience of spoken text g esjgghzgeii til?g 1:29 dback reading to electronic idiosyncrasy
by focusing on style, from audience. media with guidance. 8. Plan before drafting and
language depth, tone of . X . . Start to record useful discuss process with
delivery, etc. 5. Experiment with a wider expressions from printed peers.

6. Listen and analyse range of functions of text.
opiniens simultanecusly in speaking, e.g. interviews, ; 7. Develop an awareness of
dipscussion ¥ persuasion and influence. . Rea%mg gsogabulgry ag_che{uce_ tgmd conteéc_t ar|1d

. . reaches words. adjust writing accordingly.

7. Oral vocabulary reaches 6. Plan, practice and
1,000 words. rehearse speeches,

1. Integrate key points in 1. Speeches start to show . Read controlled and 1. Writing vocabulary
different spoken texts for logic, sequence and context appropriate text at reaches 800 words.
research, pleasure, coherence. 150 words per minute. 2. Basic sentence structures
presentation and other 2. Confribute to discussion in | 2. Use dictionary frequently approximate maturity and
purposes. a more sophisticated and skillfully. word choice demonstrates

2. Detect implied meanings manner, defending a . Combine all possible shades of meaning.
iar::gl Ii g‘t:ilgr?glitr?rsa; eech g%ﬂtr'nzﬁ\{%?cégg@é‘ing a means to achieve 3. Writing shows subtlety

; g ) 5 o thorough understanding of and implied meanings.
video and audio materials. vm(\jiv on familiar themes modified, informative, 4. Actively apply writing skills

3. Combine linguistic and and topics. descriptive and narrative | ‘5o varioas

o e - . . ol ! PUrpOSES.
non-linguistic information, | 3. Manipulate speaking for texts on familiar topics 5D R
ﬁuch as background various purposes, such 4. Access Chinese materials - fol;'ai‘gecr:\g \;?1%0\[:'2 SSOE;C%
nowledge, context and rephrasing a question, for non-language learning 5 ¥
6 targeted audience to adjusting the intensity of a expression.

achieve thorough
understanding of spoken
text.

4, Listen and view media
materials constructively
and critically.

5. Judge the effectiveness of
spoken text using criteria,
either given or own
design.

7. Oral vocabulary reaches
1,500 words.

speech and soliciting
opinions, all
spontaneously.

. Start to show subtlety in

language use,

. Deliver a cne-minute

rehearsed speech on
familiar topics, with
reasonable linguistic
accuracy, substantial
content and appropriate
effect to unfamiliar
audience.

purposes.

. Read aloud habitually and

learn by heart 10 pieces of
model prose and/or
poems.

. Learn to appreciate the

aesthetic beauty of some
printed text.

. Detect message, mood,

values and cultural
richness of printed text.

. Vocabulary target: 1,100

words.

6. Actively observe people,

objects, events and social
interaction for inspiration.

, Writing shows obvious

effort to plan, draft, revise
and reflect.

. Compose a 200 word

piece on familiar topics
under exam conditions,
with reasonable content,
linguistic accuracy, and
appropriate style.
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